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Brief Background and Reason for Project Focus 

Teaching fifth and sixth graders English Language Arts in Saginaw, Michigan has really 

opened my eyes to the importance of literacy. Literacy is more than simply fluency and word 

recognition. Rather, it is the process of analyzing a variety of text through speaking, listening, 

and writing. I have seen firsthand how a student’s evolving skill in literacy has created stronger 

proficiency in other subject areas.  

As director of education and deputy director of College-Ready Work for the Bill and Melinda 

Gates Foundation, respectively, Vicki Phillips and Carina Wong once said to “Think of literacy 

as a spine, it holds everything together. The branches of learning connect to it, meaning that all 

core content teachers have a responsibility to teach literacy.” For my students to be successful in 

this day and age, I know that it is up to me to incorporate strong, literacy based instructions 

across the curriculum. Otherwise, I place my students at risk of falling behind.  This is why I find 

it vitally key to help one of my current students, Sarah, with the essential skills necessary to 

comprehend and annotate informational text. 

Home and Family 

Sarah (a pseudonym used to protect my student’s identity) is a twelve year old Hispanic 

female who will be thirteen this upcoming June. She is currently a sixth grade student at North 

Saginaw Charter Academy (or NSCA). Based off recent AIMS-Web test scores – taken in 

January of 2014- Sarah’s Lexile Range is 680.  This scoring range puts her at approximately a 

third to fourth grade reading level. 

Makayla, along with her younger brother Pedro, are new students at NSCA. Pedro is 

currently in second grade. Makayla’s parents are divorced, and both children primarily live with 
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their mom. Her father has since remarried and started another family; as a result, Sarah has 

shared with me that she occasionally feels neglected at times. Mom has mentioned that her father 

received special education services throughout his school years.  

Her mother works long hours at a local hotel, which keeps her from establishing strong 

literary practices at home. Mom has also been dealing with a recent health scare involving 

cancer. This week she is set to undergo a surgery to remove some potential malignant tumors, 

which has put an increased strain on Sarah to keep everything together. Neither parent has 

graduated from college or trade school.  

At a recent Parent-Teacher Conference, I discovered that Sarah twice been retained from 

moving onward to the next grade. The first time was in kindergarten, while the process repeated 

itself again in second grade. However, Sarah was moved forward in the middle of her fourth 

grade year to fifth; as a result, she is technically only one grade level behind her peers. Her CA-

60s verified this, and explains how she is relatively close in age to the students currently in her 

classroom.  

Due to her mother working a second shift schedule, Sarah is often left in charge of her 

brother, or with her grandparents. She is not read to at home, and does not have a range of 

literary materials within the home environment. Since her family has struggled with school, they 

are ill-equipped to help both children with best practices. This lack of assistance has only 

increased to do the personal issues that have befallen the family. 

Emotional Climate 

In my classroom, reading is emphasized in all subject and content areas. Every day, we spend 

at least 15 minutes on reading independently at a student’s particular level. During reading 
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workshop, I make use of Raz-Kids as an option for practicing reading informational text.  Raz-

Kids is an online literacy program found on Reading A-Z, and I have found great success with 

my students, in terms of both reading comprehension and fluency.  

One of my strategies within the learning environment is to create a loving, caring 

environment, where students feel confident and safe to take chances and grow. With that in 

mind, I have a leveled library in class, where students are able to find a variety of books at their 

comfort level. I also constantly make mention of the fact that it is not where you start the school 

year; rather, it is how you chose to end it. I refer to this to try and motivate students who are not 

at grade level (like Sarah) to remind them at there is still a chance for them to be successful.  

In class, Sarah demonstrates the desire to hone and improve her reading ability. However, 

due to low confidence, she can get discouraged easily if she encounters unfamiliar words, or 

does not do as well on testing. She demonstrates this by occasionally being off task with other 

students, or not completely staying focused on her reading. When asked about reading at home, 

Sarah admitted to me that “I often find myself talking on my cell phone, or doing other things 

more fun. Reading is kind of boring to me.”  

Over the course of this semester, Sarah has gone through a tremendous amount of upheaval 

at home. During this research project, her mother underwent surgery to remove malignant 

tumors; furthermore, there was an altercation between the two of them that had numerous 

consequences. Sarah was temporarily removed from her mother’s house, separated from her 

brother, and received crisis management intervention and housing from Innerlink – which is a 

division of the Saginaw County Youth Protection Council.  
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Although they have since reconciled, this tumultuous situation diverted Sarah’s attention 

from school. Her attendance greatly suffered. When she did make it to school, she was often 

emotionally distressed. This had a significant impact on the case study, both on an academic and 

personal level. 

Literacy History 

When I asked Sarah about how reading was taught to her in previous classroom, she 

described whole-group teaching processes, where little differentiation occurred. It was quite a 

shock for her at the beginning of the year when I introduced the class to the workshop format. 

For reading, students are divided up, based on a combination of recent NWEA and AIMSweb 

scores; the students who are at the lower percentile rankings meet with me for a larger period of 

time each week. Sarah has shared that she currently appreciates the format, as she is able to get 

more individual and small group instruction.  

Sarah receives Response to Intervention (RTI) five days a week, due to low test scores on 

benchmark assessments.  She meets with her paraprofessional for 45 minutes each session. Her 

most recent NWEA test showed a decrease in reading comprehension of informational text, as 

well as a deficient in foundational skills and vocabulary. These are the targets I will be focusing 

on for this case study. 

Due to her innate desire to perform well for her mother and teacher, Sarah shows anxiety and 

apprehension about any type of assessments – formative or otherwise. During the NWEA 

Reading Test, she seemed nervous about letting both her paraprofessional and me down with her 

performance and results. Her motivation appears to be tied into self-perception of her own 

competencies, as well as how she values a specific task (Gambrell 2007).  
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Tests Given and Summary of Test Results 

Pre-Test and Lesson Outline: 

To have a full understanding of Sarah’s reading fluency and comprehension level, I helped 

administer AIMSweb, an assessment and progress monitoring tool created by Pearson, an 

educational company specializing in technology. The AIMSweb assessment is given three times 

a year; normally this would occur in early January. However, due to the record number of snow 

days that occurred over the course of the month, the students did not receive the second test until 

the middle of February.  

The AIMSweb test covers Oral Reading Fluency (known as the R-CBM) as well as Reading 

Comprehension (which they call the MAZE portion of the test). The R-CBM has the student read 

a passage out loud, to see strengths in phonics and fluency. The Maze test has students reading 

passages in which every seventh word has been omitted, and learners have to choose – between 

three words – what makes the most sense in the passage. 

 Comparing Sarah’s initial score to her most recent was startling; her Winter R-CBM score 

was exactly the same as what she earned in the fall. Her score also decreased by 3 points over the 

same period of time. Therefore, her level of skill went from “below average” to “well below 

average.” Sarah’s Lexile Measure remained around 680L. 

Using this test as my pre-assessment, I went about creating two lesson plans to help Sarah 

improve both her reading fluency and comprehension. One of the lesson plans was afforded to 

me through the AIMSweb progress monitoring system. I (along with her RTI coordinator) will 

be assessing and reviewing Sarah’s Oral Reading Fluency; the time covered was from February 

26
th

 - about a week after the mid-year assessment - to March 26
th

.   
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To make sure that Sarah’s reading level is a true indication of her literacy abilities, I will be 

using a Diagnostic Reading Assessment (DRA2) as my posttest. Completing the DRA will give 

me the opportunity to determine how she has progressed over the course of the case study. I will 

also be able to coincide the information gleamed from the DRA2 with “The Continuum of 

Literacy Learning” by Fountas and Pinnell. The continuum extends to foundational skills and 

vocabulary.  

The other lesson I have for Sarah will assist her in her comprehension of sixth grade level 

text. The lesson will be about a one week process. Using McDougall Littell’s Language of 

Literature: Grade 6 reading program, Sarah will listen to an audio version of “The School Play,” 

a short story written by Gary Soto. Later in the week, she will re-read it for clarification, as well 

as answer comprehension questions from the passage. 

Lesson Plan Matrix 

Lesson 

Foci/Date 

Objectives (include including 

performance, conditions, and 

criterion. State the Common Core 

State Standard at the end of each 

objective. 

Instructional materials (what 

will use to deliver the main 

objectives of the lesson) 

On-going assessment (to 

measure attainment of 

objectives) 

4-7 to 4-9 

-Student will be able to read and 

comprehend a sixth grade level 

story, as well as draw evidence from 

literary and informational text. 

 

CCSS.ELA-LITERACY.RI.6.10; 

CCSS.ELA-LITERACY.W.6.9 

Language of Literature: 6
th
 

Grade Edition (McDougall-

Littell series) 

Monday:  

1. Before reading 

strategies – picture walk 

and vocabulary check.  

2. Audio recording on CD 

 

Tuesday: Comprehension Quiz 

 

http://www.corestandards.org/ELA-Literacy/RI/6/10/
http://www.corestandards.org/ELA-Literacy/W/6/9/
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2-26 to 3-

26  

-Student will be able to provide a 

summary of a story, as well as cite 

textual evidence to support analysis. 

CCSS.ELA-LITERACY.RL.6.1 

CCSS.ELA-LITERACY.RL.6.2 

 

1. AIMSweb progress 

monitoring checks 

 

Progress Monitoring conducted 

through AIMSweb. The Posttest 

will be a DRA2 Assessment Test, 

which will determine growth. 

 

Test Results: 

At the end of my first lesson plan, I had Sarah read “A Journey to Freedom,” written by Rose 

Howell. The story is a Level 40 Benchmark Assessment Book of the program, and was selected 

to gauge her progress with Oral Reading Fluency, as well as her ability to comprehend the story. 

In terms of Oral Reading Words per Minute and Percent of Accuracy, she finished above the 

shaded areas on both scales. She finished the oral reading section in 2:25, with a 98% accuracy 

rate.   

Sarah problem solved for miscues by blending letter sounds and using letter-sound clusters. 

She also demonstrated the skill of rereading words to clarify meaning and understanding. 

Though some of her miscues included insertions and substitutions of words, it did not interfere 

with her knowledge of the story. Her Oral Reading Fluency scores indicate she could handle 

reading at the next level; however, Sarah will still need practice in terms of summarizing, 

comprehending, interpreting, and reflecting on a reading selection.  

As for the second lesson, Sarah struggled with understanding grade level text. After listening 

to “The School Play” on audio, she was able to articulate the basics of the story (such as 

identifying main characters, and verbally summarizing the story). After reviewing the story, she 

http://www.corestandards.org/ELA-Literacy/RI/6/2/
http://www.corestandards.org/ELA-Literacy/RI/6/2/
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was given a selection test, provided by McDougall Littell. I made the posttest open book, which 

would afford me the chance to see if Sarah could go back into a text to find information (if 

possible).  

The results of her test were in sync with my expectations; Sarah had an inability to scaffold 

what she learned previously to grade level text. Though she was able to communicate the 

meaning of mood, she could not easily identify the tone of select passages from the story; this 

struggle also extended to the short answer questions as well. Overall, she could not fully 

implement the concepts discussed in the lesson to the selection test. Case in point: for specific 

comprehension questions, she did not effectively demonstrate going back into a text to find 

specific answers.  

When it came to the short answer writing prompts, Sarah was also not proficient. On one of 

the questions – which asked her to state character traits of the main character, supported by detail 

– she only said “Robert is happy, because he wants to do the school play.” There were no other 

details explicitly drawn from the story to support her answers. 

Reflections on Your Differentiated Literacy Lesson Plans 

 An analysis of both lessons painted me a picture of what I felt all along: while Sarah 

made modest gains in Oral Reading Fluency, her struggle with Reading Comprehension still 

causes her to perform well below grade level. Her AimsWeb data shows that Sarah’s stronger 

ability lies in Oral Reading Fluency; therefore that was not unexpected.  
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However, I can unabashedly say that her lack of great improvement in both categories can be 

greatly attributed to her attendance during this time period.  Sarah’s inability to attend class 

regularly (due to the magnitude of emotional and personal issues away from school) resulted in 

her missing chunks of instructional time. This made it very difficult to foster strategic and 

intentional reading comprehension skills, since she was unable to scaffold and build off of prior 

concepts. It also can be seen in her Progress Monitoring Charts for AimsWeb, where her 

performances were very sporadic in nature.  

 One way that Sarah can help to improve her literary skill set is by direct instructional 

practice with vocabulary knowledge. One way I could help build this up is by using Words Their 

Way, a word study series written by Donald Bear. The program (which I am currently using in 

my classroom) focuses on word study to help with phonics, vocabulary, and meaning. I did not 

truly start the implementation process until after the lessons with Sarah; in hindsight, this could 

have been a vital key to assisting Sarah in being able to find meaning in a text. As I have learned, 

her knowledge of a word’s meaning correlates to her ability to comprehend text (Stahl, 2003). 

 From this point on, I can see that the need to extend my pedagogy of teaching by 

including new lessons and activities to get students such as Sarah engaged. One such way would 

be through websites such as www.readwritethink.org, which can get my students engaged in 

reading a diverse group of genres and resources. In Sarah’s particular case, I could have used a 

resource such as this to have a stronger understanding if her issues with comprehension stem 

from reader factors, text factors, or the activity (or purpose) behind what she is reading (RAND 

2002).  

http://www.readwritethink.org/
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When I continued to reflect on the moderate (in my opinion) level of success Sarah 

experienced, I decided to focus on my instructional practices and methodology first, as opposed 

to pondering what Sarah could have done differently. It is with that growth mindset that I 

thought back to my second lesson. While I know my intentions were good, and that the lesson 

itself served some merit in evaluating Sarah’s current reading aptitude, I feel it placed too much 

emphasis on assessment over teacher instruction.  

With this thought in mind, I have decided to focus on creating informed instructional 

practice. I will begin this process by “embedding instruction of [word recognition and 

comprehension skills] in a content-rich curriculum” (Adlof & Catts 2007). Strengthening my 

teaching methods across all subject areas to include effective literary skills alongside meaningful 

class discussion and dialogue will have a profound effect on students like Sarah. 

Assessments that are used as an individual source – in other words, in isolation from 

classroom lessons and teachings – do not improve student achievement (Valencia & Wilson, 

2000).  With that in mind, I feel I could have done a stronger job of connecting what I was 

teaching Sarah about reading strategies in class (such as prediction and summarizing text) to my 

lesson before giving her “The Journey to Freedom.” An overemphasis on assessments can lead to 

ignoring the many factors that combine to create a student’s success in reading performance 

(Afflerbach, Kim, Crassas, & Cho, 2011). 

What I learned from completing this case study is how…daunting the challenge is to 

provide differentiated instruction for my students. One aspect of differentiation I did account for 

was the role that motivation and self-efficacy played in a student’s literacy ability. Throughout 

my work with Sarah, I struggled to find her true “reading niche:” the set or types of books that 



 12 
LITERACY LEARNER ANALYSIS PROJECT 

she would fall in love with. When I was younger, I enjoyed the Redwall Series by Brian Jacques; 

that series really got me engaged with reading. In turn, this increased my comprehension and oral 

reading fluency. Sarah’s indifference to reading was an item that I would not have anticipated at 

the initial stages of the case study. However, I am infinitely more prepared to tackle this mindset 

with my current students, as well as classes yet to come. 

Recommendations to Teachers and Parents/Caregivers 

When it comes to the academic side of sixth grade, Sarah still has some goals to achieve to 

reach grade level. Therefore, it is imperative that she continues to read every day at home for a 

minimum of 30 minutes daily.  Time alone will not make her a stronger and more fluent reader. 

It is important to continue to ask Sarah clarifying questions about what she is reading; holding 

her accountable for what she is reading will reinforce the skills necessary to be emergent in 

literacy.  

To assist with this process, I have enclosed an informational chart “From Assessment to 

Conferring: Sample Needs and Strategies.” Written by Gail Boushey and Joan Moser, the chart 

outlines potential issues that Sarah may have while reading; more importantly, it offers 

suggestions and strategies that will give you the confidence you need to assist her in becoming a 

more proficient reader. 

To help Sarah with citing informational text, I would have her read Raz-Kids, newspapers, or 

magazine articles, and then answer a question related to the text. She should use a 5 point 

(sentence) response. The format includes: a topic sentence, three details from the passage, and a 

conclusion. This will help her to look back into the text to support her answer.  
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At school, I would continue the RTI she is currently receiving. In the classroom, it is 

imperative that classroom education is “viewed as the critical factor in preventing reading 

problems…and [is] the primary focus for change” (Moats, 1999). The instructional practices we 

use must be research based and rigorous in content for students like Sarah to be successful.  
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The School Play Reading Lesson Plan 

Date: April 7
th

, 2014 to April 8
th

, 2014 

Objective(s) for today’s lesson:  

1) Student will be able to distinguish between an author’s tone, and the mood it conveys. 

CCSS.ELA-LITERACY.RL.6.4 

Determine the meaning of words and phrases as they are used in a text, including figurative and 

connotative meanings; analyze the impact of a specific word choice on meaning and tone 

2) Student will be able to use textual evidence to support analysis of a text as well as what is 

being inferred from the text. 

CCSS.ELA-LITERACY.RL.6.1 

Cite textual evidence to support analysis of what the text says explicitly as well as inferences 

drawn from the text. 

3) Student will be able to read and comprehend a sixth grade level text. 

CCSS.ELA-LITERACY.RL.6.10 

By the end of the year, read and comprehend literature, including stories, dramas, and poems, in 

http://www.corestandards.org/ELA-Literacy/RL/6/4/
http://www.corestandards.org/ELA-Literacy/RL/6/1/
http://www.corestandards.org/ELA-Literacy/RL/6/10/
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the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of 

the range. 

 

Rationale: Understanding tone and mood will help give clarity to theme and understanding of 

the story. Finding textual evidence to support analysis provides an opportunity to practice 

supporting answers with specific details. Reading and understanding grade level material will 

increases student proficiency across all content areas (including Social Studies, Science, and 

Math). 

 

Materials & supplies needed: McDougall Littell’s Language of Literature – Grade Six Student 

Edition; Audio CD; The School Play Selection Test; Paper and Pencil 

Procedures and approximate time allocated for each event 

 

• Introduction to the lesson:  To introduce the lesson, I will 

show the student a YouTube video explaining the meaning of 

tone and mood (as they can be abstract to comprehend). I also 

will show her how a movie’s tone can change depending on a 

character’s words, or the musical composition used. 

 

Tone and Mood 

:https://www.youtube.com/watch?v=czQP2CIgR2s 

Mrs. Doubtfire recut as a horror movie: 

http://www.youtube.com/user/peterjavidpour/videos 

 

 

This will help them have a stronger understanding of the topic, 

and will assist the student in the upcoming lesson. Note taking 

will be optional, since we are engaging in a dialogue about the 

video (9 minutes; 1:50 for the video). 

 

• OUTLINE of key events during the lesson: 

After watching the movie, I will transition to the story “The 

School Play” by Gary Soto. I will start on page 402 with 

previewing the words to know. We will go over any words in 

the passage that she does not understand or know how to 

pronounce. Next, we will read a brief background on the story, 

to gain a better understanding of what we are about to read. This 

will be followed by a picture walk to see if we can gain any 

clues about the story. My expectations are that the student is 

attentive to the story preview, and asking questions.  

 

When we have finished the pre-reading strategies, we will listen 

to the tape on audio (20 minutes – 8:30 for the CD). 

 

• Closing summary for the lesson: To close the activity, I will 

have the student give a brief oral review of the main characters 

Academic, Social and 

Linguistic Support during each 

event   

Before we apply the concept of 

tone and mood, I will show how 

movies use images and sounds 

to convey a particular feeling. 

The idea will be to make the 

topic more relatable to reading. 

 

I will make sure to take each 

part of the lesson step by step, 

so as not to overwhelm my 

student. I will make sure to be 

encouraging and supportive, so 

that she can gain confidence. 

 

Before the selection to the text, 

I will review yesterday’s 

informal exit ticket, to clarify 

misconceptions and activate 

prior knowledge. 

 

If the student is struggling with 

the concept, we will watch and 

discuss more examples of tone 

and mood, as well as citing text 

evidence. 

https://www.youtube.com/watch?v=czQP2CIgR2s
http://www.youtube.com/user/peterjavidpour/videos
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and plot, along with identifying what they felt the mood of the 

story was (10 minutes).  

 

• Transition to next learning activity: To wrap up the activity, 

I will assign her a close reading passage, to practice identifying 

tone and mood. This will be an informal assessment. Her 

homework for the evening will be to re-read the story at home. 

(4 minutes). 
  

Assessment (Given on 4/8): When student comes into class 

tomorrow, we will review tone and mood through other types of 

media; for example, discussing how a certain song can 

showcase an author’s or directors intended purpose. Then, I will 

have the student cite text evidence to support her answers for 

the close reading passage.  

 

After we have reviewed the previous day’s activities, I will give 

the student time to complete the selection test for “The School 

Play.” This will be an open book assessment, as I am aiming to 

see how well she can go back into a story for find information. 

(Approximately 30 minutes; more time as needed). 

Academic, Social, and 

Linguistic Support during 

assessment 

 

The assessment will be open-

book, so rote memorization will 

not be necessary to succeed. 

 

I will give frequent breaks as 

necessary, to ensure that the 

student does not get anxiety. 

 

 

 

 

 

Level Benchmarking Lesson Plan 

Date: March 26
th

, 2014 to March 27
th

, 2014 

Objective(s) for today’s lesson:  

Student will be able to provide a summary free of personal opinions and judgments. 

CCSS.ELA-Literacy.RL.6.2 

Determine a theme or central idea of a text and how it is conveyed through particular details; 

provide a summary of the text distinct from personal opinions or judgments. 

Student will be able to cite textual evidence to support their understanding of a question. 

CCSS.ELA-Literacy.RL.6.1 

Cite textual evidence to support analysis of what the text says explicitly as well as inferences 

drawn from the text. 

 

Rationale: The reasoning behind this formative assessment is to determine if the student has 

shown an improvement in utilizing before and after reading strategies to understand a passage. 

http://www.corestandards.org/ELA-Literacy/RL/6/2/
http://www.corestandards.org/ELA-Literacy/RL/6/1/


 18 
LITERACY LEARNER ANALYSIS PROJECT 

The assessment will also show me if the student is making gains in comprehension and oral 

reading fluency. 

 

Materials & supplies needed: DRA2 Book “A Journey to Freedom;” Teacher Observation 

Guide, pages 23-26; Student Booklet, pages 29-32 

Procedures and approximate time allocated for each event 

• Introduction to the lesson:  Before we start the 

comprehension portion of the assessment, I will begin with 

explaining to the student the importance of this particular 

benchmarking test. I will discuss with the student the format for 

the assessment, as well as answer any questions or concerns the 

student may have (4 minutes). 

 

• OUTLINE of key events during the lesson: 

The first portion of the assessment will be to determine Oral 

Reading Fluency (though it is not a CCSS, it is important for the 

case study, since it will gauge the effectiveness of the 

instructional practices). The student will read from page 1 to 

page 3, where they will stop at the * (3 Minutes). 

 

Before reading the full story, the student will make predictions; 

while this is happening, I will be completing the Teacher 

Analysis of Oral Reading section, found on page 25. After 

completing the predictions, the student will begin to read the 

passage (12 minutes). 

 

• Closing summary for the lesson: After a brief discussion 

about the story, I will begin to review what the student will be 

working on completing tomorrow (pages 30-32 of the student 

booklet). I also will briefly touch upon their Oral Reading 

Fluency results for the passage (5 minutes).  

 

• Transition to next learning activity: I will have the student 

verbally summarize the directions I gave, as a way to model 

what an effective summary sounds like (4 minutes). 

  

Academic, Social and 

Linguistic Support during each 

event   

If the student gets nervous, I 

will inform them to treat this 

benchmark assessment like 

practice; the intent of the 

activity is to view the student’s 

strengths, while simultaneously 

identifying skills that need to be 

reinforced. 

 

Breaking up the assessment into 

two days will give her time to 

reflect on the lessons, and not 

feel weighed down by multiple 

tests in a day. 

 

I will offer the student 

additional computer or recess 

time as an incentive to produce 

their best work possible. 

 

 

Assessment (Given on 3/27): When meeting with the student 

the next day, I will have them re-read the passage, and answer 

the questions found in the student booklet. The student will 

take as much time as needed to complete the sections, and 

may go back and review the passage as often as needed. 

 

 

Academic, Social, and 

Linguistic Support during 

assessment 

 

I will be supportive towards the 

student, offering encouragement 

and kind words throughout.  

 

Academically, I will be 

available to answer questions 
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related to the booklet; however, 

I cannot provide answers. I will 

only help the student understand 

what a particular question is 

asking.  

Appendices of Work 

Appendix A: AIMSweb Reading Improvement Report for 2013-2014 School Year 
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Appendix B: AIMSweb Progress Monitoring Improvement Report 
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Appendix C: Progress Monitoring Improvement Report Goal Statement 

Comment [O1]:  
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Appendix D: Teacher Observation Guide Level 40, Page 1 
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